CollegeKeys

Compact-

2011 Catalog of
Effective Practices

Programs-and
practices that expand
options for students
from low-income
backgrounds

CglollegeBoard c-k

Advocacy & Policy Center

collegekeys



About the College Board

The College Board is a mission-driven not-forprofit organization that connects students to college success and
opportunity. Founded in 1900, the College Board was created to expand access to higher education. Today, the
membership association is made up of more than 5,900 of the world’s leading educational institutions and is dedicated
to promoting excellence and equity in education. Each year, the College Board helps more than seven million students
prepare for a successful transition to college through programs and services in college readiness and college success —
including the SAT® and the Advanced Placement Program®. The organization also serves the education community
through research and advocacy on behalf of students, educators and schools.

For further information, visit www.collegeboard.com.

The College Board Advocacy & Policy Center

The College Board Advocacy & Policy Center was established to transform education in America. Guided by

the College Board’s principles of excellence and equity in education, we work to ensure that students from all
backgrounds have the opportunity to succeed in college and beyond. We make critical connections between policy,
research and real-world practice to develop innovative solutions to the most pressing challenges in education today.

advocacy.collegeboard.org

© 2011 The College Board. College Board, Advanced Placement, Advanced Placement Program, AR Pre-AR SAT, SpringBoard and the acorn
logo are registered trademarks of the College Board. AP Potential, CollegeKeys Compact and MyRoad are trademarks owned by the College
Board. PSAT/NMSQT is a registered trademark of the College Board and National Merit Scholarship Corporation. All other products and
services may be trademarks of their respective owners. Visit the College Board on the Web: www.collegeboard.com.
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OVERVIEW

Successful Strategies for Serving Low-Income Students

The CollegeKeys Compact™ is a national call to action to school districts, colleges and universities, state
education agencies, and nonprofit organizations to identify, share and expand programs and practices that
address the needs and challenges of low-income students and help them get ready for, get into and get through
college. The College Board is committed to disseminating information about these effective practices and
recognizing exemplary programs through the Innovation Awards program.

Effective Practices

To date, more than 570 institutions and organizations have signed on to the Compact, reaffirming their
commitment to expanding opportunities for students from low-income backgrounds. This catalog showcases
programs that were submitted for consideration in the 2011 Innovation Awards. We hope this catalog will be a
useful resource for educators and policymakers alike, and that others are inspired by the excellent work being
done around the nation to help more deserving students from low-income backgrounds.

CollegeKeys Compact™ Statement of Beliefs

In recognition of the right of every student to prepare for, enroll in and succeed in college, as a member of
the College Board's CollegeKeys Compact, we believe that:

e All students are capable of being prepared for college and that educators, families, communities and
policymakers have the responsibility to ensure that all students, including those from low-income
backgrounds, graduate from high school ready for college success.

e All qualified students from low-income backgrounds should receive particular consideration in
recruitment, admissions and financial aid, and that colleges and universities should make every effort
to meet the financial needs of this population in ways that make enrollment and full participation in the
college experience possible.

e (olleges and universities have a responsibility to provide essential academic support, financial aid, and
targeted social and emotional support to ensure that all enrolled students will have every chance to
succeed in their chosen academic programs.

To learn more and join the CollegeKeys Compact, visit www.collegeboard.com/collegekeys.
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Low-Income Students

The College Board considers the following students to be low income:

Students enrolled in schools with large numbers of students from low-income backgrounds or enrolled in
schools with low college-going or high dropout rates.

—OR-

Students whose families are eligible to receive economic subsidies targeted to low-income families,
including students who are:

Eligible for free or reduced-price lunch programs.

Part of a family receiving public assistance.

Residents of federally subsidized housing.

—OR-

Students who are homeless, in foster care, or deemed to be wards of the court.
—OR-

Students who will be first-generation college attendees (neither parent has a college degree) and require
some or all of the services needed by the students identified in the first three categories.




Innovation Awards

The Innovation Awards program was established to:

¢ Disseminate information about effective practices so they can be replicated, adapted and improved.
¢ Recognize exemplary programs that have proven effective in improving success for low-income students.

e Mobilize educators, institutional leaders and policymakers to promote policies and practices that expand
opportunities for low-income students to get ready for, get into and get through college.

A review committee was established comprising two representatives from each of the College Board's six
regions in K=12 and higher education. Submissions were evaluated on the following criteria:

¢ Relevance: Alignment to the principles and priorities outlined in the Compact

¢ Innovation: New, creative and sustainable strategies for advancing the goals of the Compact

¢ Impact: Demonstration of meaningful progress toward stated goals of the initiative

e Potential: Opportunity for replication and adaptation by other educators, institutions, and policymakers

In each of the six regions, three exceptional initiatives — one each in the categories of Getting Ready, Getting
In, and Getting Through — were eligible to receive special recognition for their innovation and demonstrated
efficacy in increasing the percentage of low-income students who get ready for, get into or get through college
successfully.

Winning submissions received an award of $5,000 to help expand or sustain their program. The awards were

presented formally in a ceremony at each of the College Board regional forums in February 2011. The College
Board applauds these winning programs, whose achievement has been noted throughout the catalog.
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2011 Innovation Awards
Effective Practices Review
Committee

Darlene Davenport, Director of Guidance & Counseling, Cypress Fairbanks Independent School District, Texas

Odie Douglas, Assistant Superintendent, Lodi Unified School District, Calif.

Aliza Gilbert, College Counselor, Highland Park High School, Il

Linda Glover, Associate Vice President, Educational Outreach and Student Services, Arizona State University, Ariz.
Jean Jordan, Dean of Admission, Emory University, Ga.

Rebecca Lothringer, Director of Admissions, University of North Texas, Texas

Steven Miletto, Principal, Centennial High School, Ga.

Caroline Miller, Senior Associate Vice President for Enrollment Management, University of Cincinnati, Ohio
Beverly Richardson, Interim Vice President of Academic Programs, Burlington County College, N.J.

Arsallah Shairzay, Dean of Early College, Director of Advanced Placement Program, Friendship Collegiate
Academy, Washington, D.C.

Audrey Smith, Dean of Enrollment, Smith College, Mass.

Linda Sturm, Director of Guidance, South Portland High School, Maine
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Getting Ready

The 2010 CSU/AT&T Road to College

California State University,

Office of the Chancellor
Long Beach, Calif.

PROGRAM DESCRIPTION The California State University (CSU) is the leader in educating students from
California’s growing, underserved communities, with more than half of all undergraduate degrees granted to
the state’s African American, Latino and Native American populations. As these students become the majority
populations in California, it is even more crucial that CSU continues to reach out to them. Many underserved
students come from households where they are the first person in their family to attend college and where
English is not the primary language.

The CSU/AT&T Road to College Tour statewide outreach and education campaign takes a unique approach to
traditional outreach by bringing the college experience directly to students, parents, teachers and counselors at
middle schools and high schools in underserved communities. This mobile campaign helps students visualize
themselves in college and see higher education as a reality while also providing resources to help them prepare
for and apply to CSU's 23 campuses. The tour features a bio-diesel bus with bold graphics, a dorm room-style
interior and state-of-the-art laptop computers connected to a specially designed website (www.calstate.edu/
roadtocollege). The tour's Get on Board theme underscores CSU's focus on early preparation and its commitment
to ensuring that all qualified students can attend college. A multilingual team of CSU student volunteers are at
each event to work with the students and provide insight about college. Representatives from CSU and AT&T
serve as advisers, and media events are created to generate publicity.

MEASURING SUCCESS The goal of the CSU/AT&T Road to College Tour is to reach out to students, parents,
teachers and counselors in underserved communities, providing them with resources, tools and information

to improve student preparation and increase student access to CSU. CSU developed specific performance
measures for the program and achieved the following quantitative results:

e 7500 students, parents, teachers and counselors were trained in the college admission and financial aid process.

e 7500 students participated in the hands-on review of the college admission process and career discovery.
e More than 7000 students and teachers were trained on CSUMentor, an online application.
e 10,000 information packets were distributed to students, parents and counselors.

CONTACT

Margery Grey

California State University Office of the Chancellor
401 Golden Shore

Long Beach, CA 90802-4210

Tel.: 562-951-4657

Fax: 562-951-4973

E-mail: mgrey@calstate.edu
www.calstate.edu/roadtocollege



Getting Ready

Advanced Placement® Student

Curriculum Review
Miami-Dade County Public Schools

Miami, Fla.

PROGRAM DESCRIPTION The Advanced Placement® Student Curriculum Review (APSCR) is a Saturday event
that provides students and their teachers with an end-of-year Advanced Placement course review and test-taking
strategies. The presentations are facilitated by veteran AP® teachers of the Miami-Dade County Public Schools.
The goal of the event is to provide a districtwide perspective on best practices for instruction and preparation
during the final weeks leading up to the AP Exam administration. AP teacher/facilitators are selected from a

pool of applicants to develop, prepare and deliver a workshop for students currently enrolled in AP courses. The
workshop presentations address AP course content reviews, test-taking skills and study strategies. During the
application process, the AP teachers/facilitators are asked specifically about their strengths as AP teachers and
must meet minimum requirements: a valid professional education certificate; a minimum of four years successful
teaching experience in the AP subject; and an above average Advanced Placement passing rate as determined by
the mean passing rate for individual subjects on the previous year's AP Exam administration.

Following the completion of the AP Student Curriculum Review workshop, AP teachers/facilitators are paid for the
hours of planning and for the six-hour presentation. AP teachers who serve as chaperones for students attending
the workshop receive a stipend of $100. AP teachers who wish to attend in order to learn best practices also
receive a $100 stipend.

MEASURING SUCCESS The success of the APSCR is measured by the number of student participants, the
number of AP teachers in attendance, and an analysis of AP scores by school and by subject. During the APSCR
of spring 2010, 550 AP students from across the district attended 24 different AP review sessions that included:
Biology; Calculus AB (two sessions); Chemistry; English Language (two sessions); English Literature (two
sessions); Environmental Science; European History (two sessions); French Language; Government & Politics: U.S.;
Human Geography; Macroeconomics; Physics B; Psychology; Spanish Language (two sessions); Spanish
Literature; Statistics; U.S. History (two sessions); and World History. In addition, 62 AP teachers attended as
chaperones and also benefited from the instruction delivered.

CONTACT

Montserrat Paradelo

Miami-Dade County Public Schools

1500 Biscayne Blvd., Suite 326R

Miami, FL 33132

Tel.: 305-995-2911

Fax: 305-995-4582

E-mail: mparadelo-morrison@dadeschools.net
www.dadeschools.net



Getting Ready

Are You Ready?
Oak Hill High School

Sabattus, Maine

PROGRAM DESCRIPTION Oak Hill High School supports student college readiness by offering one college- and
careerready level of instruction with open access to nine Advanced Placement courses and access to college
classes through College for ME — Androscoggin. The PSAT/NMSQT® is administered to all 10th- and 11th-grade
students, and presentations on how to use the PSAT/NMSQT results to improve performance are facilitated by
the guidance department and student advisers. Oak Hill High School encourages students to use MyRoad™ as a
tool. The program'’s goals include:

1. Providing a college-ready level of instruction grounded in a common syllabus.
2. Providing open access to all AP courses.

3. Providing an opportunity for all juniors to participate in a college visit by providing transportation and
supervision to Maine colleges.

4. Providing financial support for economically disadvantaged students to attend college classes.

5. Creating a college-going environment where the faculty expect and respond to every student as a potential
college student.

The target audience is the 45 percent of the student population that is economically disadvantaged.

MEASURING SUCCESS Success is measured by tracking Northwest Evaluation Association (NWEA) scores,
PSAT/NMSQT and SAT® scores, and the success rates of students in attaining graduation credits. On average,
NWEA reading scores show an increase of 1.5 to 2 grade levels after the ninth- and 10th-grade college-ready
instruction. SAT scores, as measured by the Maine High School Assessment, increased 14 percent in reading and
11 percent in mathematics for the class of 2010. Students in the economically disadvantaged subgroup increased
their scores by 18 percent in reading and 23 percent in mathematics.

In addition:
e Student data on college enrollment and graduation are tracked through Student Tracker.

e Access to AP is measured by the number of students who successfully complete the courses.
e (College visits are measured by the number of students who attend the college tours.

CONTACT

Patricia Doyle

Oak Hill High School

PO. Box 400

Sabattus, ME 04240

Tel.: 207-375-4950

Fax: 207-375-4048

E-mail: patricia.doyle@rsu4.org
www.oakhillnet.org
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Blueprint: College
The Ohio State University

Columbus, Ohio

PROGRAM DESCRIPTION The Ohio State University (OSU) Office of Undergraduate Admissions and First

Year Experience is working to ensure that low-income, first-generation and minority students will not lack the
academic preparation necessary to enroll in college and be successful. Through the implementation and ongoing
expansion of Blueprint: College and Blueprint: College 2.0, OSU increases college awareness among underserved
families; expands parental involvement in education; fosters educational dreams in children; creates a college-
going culture within families, schools and communities; and educates current college students on the social
justice issue of access to education.

The Blueprint: College program is offered to families of students enrolled in Columbus City Schools, with a
particular focus on families who have students preparing to transition into middle school. While parents attend
workshops to learn about college admission, financial aid and strategies to improve their students’ chances
for academic success, current OSU students serve as mentors for children in grades K-6, implementing an
age-appropriate college planning curriculum. In 2009, Blueprint: College 2.0 was designed and implemented
to provide quarterly workshops that serve as booster shots for middle school families who graduated from the
elementary school version of the program.

MEASURING SUCCESS Formative evaluations are conducted to evaluate the degree to which the program
activities are implemented in accordance with the established goals and to explore alternative delivery
procedures. The evaluations include parent perceptions of the value of the service and administrator views of
the content and success of the program. Summative outcome evaluations are used to investigate whether the
programs met the stated objectives. Pre- and post-testing methodology is employed. Data on other measures,
such as whether or not the target number of families was served, are also analyzed. Parent participants yield
statistically significant, improved outcomes on several measures compared to their non-program peers. These
outcomes include improved attitudes and behaviors related to the value of higher education, financial preparation
for college, involvement in day-to-day learning opportunities, involvement in community-based educational
opportunities and conversations about college with children. Parents also demonstrate improved outcomes
related to their understanding of the importance of high school graduation, higher education options available
to students, and the middle and high school courses most important to academic success. Focus groups and
meetings with a parent advisory council provide qualitative support for these outcome measures.

CONTACT

Amy Wade

The Ohio State University
110 Enarson Hall
Columbus, OH 43210

Tel.: 614-247-7024

Fax: 614-688-3226

E-mail: wade.203@osu.edu
www.osu.edu/access
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College Readiness for All:

A Systemwide Approach

Hillsborough County Public Schools
Tampa, Fla.

PROGRAM DESCRIPTION The college readiness program in Hillsborough County Public Schools (HCPS) is built
on attainment of the following goals and objectives: increasing the percentage of underrepresented students
participating in AP classes to mirror the demographics of the school; providing all students as early as the sixth
grade with Pre-AP® strategies; providing support for students new to AP classes with tutorial classes; fostering
study groups; and assigning mentors for AP teachers and students. HCPS prepares students in grades six—12 for
college through the implementation of a districtwide college readiness program that includes two components:
academic rigor for all students and a comprehensive support system. HCPS has expanded AP courses at each of
our 27 high schools and offers an average of 18 AP courses per site. The PSAT/NMSQT is offered at no charge to
all students in grades nine-11, and AP Potential™ software is used to identify students for AP placement and to
open access to AP classes. All students are provided with online access to the SAT to prepare for the test, and
the SAT is provided free of charge to all juniors. A college and career counselor is in place at each high school, and
staff development is provided to teachers, administrators and counselors to encourage equity and access for all
students.

MEASURING SUCCESS Student participation in Pre-AP and AP course work has increased 36 percent in the
past two years, more than 7500 students are currently in AVID classes, and increased numbers of students are
taking the PSAT/NMSQT and the SAT. The number of students scoring 3, 4 or 5 on AP Exams increased in all AP
classes, with an increase of 100 percent for Hispanic students and 125 percent for African American students.
In 2009, HCPS administered more than 26,000 AP Exams with a 36 percent pass rate, and 29,000 AP Exams in
2010 with a 38 percent pass rate. The number of principals, counselors and teachers trained in all aspects of the
college readiness system increased. This past summer, HCPS, the University of South Florida and the College
Board developed a Pre-AP strategies course to prepare middle and high school teachers on document-based
qguestions. HCPS has an established successful partnership with the University of Tampa and the University of
South Florida to provide on-site summer programs that focus on college readiness skills. More than 400 students
participated last summer, and more than 1,600 students participated during the past four summers. Also, HCPS
hosted a Summer Bridge Program on high school campuses that focused on the middle to high school transition
and on the preparation of students for AP classes, with more than 2,700 ninth-graders participating last year.

CONTACT

Eric Bergholm

Hillsborough County Public Schools
901 East Kennedy Blvd.

Tampa, FL 33602

Tel.: 813-272-4550

Fax: 813-272-4490

E-mail: eric.bergholm@sdhc.k12.fl.us
academicprograms.mysdhc.org
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Dream Project

University of Washington
Seattle, Wash.

PROGRAM DESCRIPTION The University of Washington (UW) Dream Project is a student-initiated and student-
led outreach program that aims to make higher education more accessible for first-generation and low-income
students. The project is structured around peerto-peer mentorship; UW students partner with local high school
students to guide them through the college admission process. The Dream Project offers a unique opportunity for
UW students to apply principles of social justice in a real-life context.

Partner high schools are selected on the availability of college access programs and the number of students
eligible for free or reduced-price lunches. The Dream Project mitigates obstacles to higher education by providing
first-generation and low-income students with an outreach program that educates them about educational
opportunities and assists the students in taking advantage of them. It works in concert with the UW Office of
Undergraduate Academic Affairs, the Office of Minority Affairs & Diversity and the Department of Education, as
well as administrators and teachers at 15 partner schools.

MEASURING SUCCESS Of the first three Dream Project cohorts, 84 percent (397 students) have attended
college at more than 50 different institutions. These data include students deemed “at risk” to not graduate
from high school and students with low GPAs. Students who attend the Admissions \Workshop \Weekend event
are more likely than other applicants to be accepted to college in general and, specifically, to the University of
Washington.

Many Dream Project college student participants responded to in-class reflections by stating that they learned
more about social inequities and educational mobility through their hands-on experiences than through any other
experience.

The Dream Project is implementing a fouryear longitudinal study to be conducted by a third-party research group
that will assess the value of its work for the high school and college participants as well as for the high schools
and districts served.

CONTACT

Benjamin Overton
University of Washington
PO. Box 352800

Seattle, WA 98195-2800
Tel.: 206-5652-3789

Fax: 206-616-7105
E-mail: overtb@uw.edu
www.washington.edu



Getting Ready

Early Start Program

California State University, Bakersfield
Bakersfield, Calif.

PROGRAM DESCRIPTION The goal of the Early Start Program is to provide students an opportunity to complete
remedial/developmental education the summer before enrolling at California State University, Bakersfield (CSUB).
CSUB operates in a region where more than 60 percent of the students come from a first-generation, low-income
background. In addition, over 70 percent of the entering class at CSUB is not ready for college-level math and
English. Students are invited through e-mails, high-school counselors and new student orientation programs on
campus at CSUB. The Early Start classes are taught on campus by CSUB faculty, giving participants a chance to
become accustomed to the campus and meet faculty before beginning their academic careers. Students attend
classes for two weeks, from Monday to Thursday for four hours a day. To maximize success and reduce the load
on students, only one subject matter may be taken at a time. Therefore, if a student selects to enroll in the math
class, he or she is not allowed to enroll in the English class concurrently. The program is offered at no cost to
students.

MEASURING SUCCESS Students are placed at a remedial level based on their score on the CSU placement
exams: the English Placement Test (EPT) and the Entry Level Math (ELM) exam. There are two levels of
remediation in math and English at CSUB. Each student’s EPT/ELM score determines the level upon which he

or she is placed. Instructors are provided with the scores and set the curriculum accordingly for each group of
students. The success of the program is measured by the placement of the student after the two weeks of class.
A student may move up one level of remediation, two levels of remediation (i.e., college ready) or no level. A
student who moves up at least one level is an indicator of success for the Early Start Program.

Over the past four years, the Early Start Program has experienced an average success rate of 60 percent in
English and 55 percent in math. Further study is needed to track the Early Start participants to analyze their
performance in their first year of college. The Early Start Program held during summer 2010 was the largest ever,
with over 560 participants. For fall 2010, the percentage of incoming students who needed remediation in math
and English at CSUB decreased by 8 percent and 5 percent, respectively.

CONTACT

Vikash Lakhani

California State University, Bakersfield
9001 Stockdale Highway

Bakersfield, CA 93311

Tel.: 661-654-3288

Fax: 661-654-6970

E-mail: vlakhani@csub.edu
www.csub.edu/onestop



Getting Ready

Heritage/University of Portland

Immersion Project
Heritage High School

Vancouver, Wash.

PROGRAM DESCRIPTION The goal of the Heritage/University of Portland Immersion Project is to provide 11th-
grade AVID students with full access to the college admission and course selection process. Additionally, this
program provides a unigue opportunity to experience life on a college campus. Students begin by completing a
slightly modified version of the Common Application, which is submitted and reviewed by admission counselors
at the University of Portland. Authentic feedback is provided directly to the AVID students when they receive their
“letter of acceptance” for the three-day immersion program. Heritage AVID students select their courses from
the summer offerings at the University of Portland, are assigned roommates in the dormitory and follow general
orientation procedures on campus. Each morning, AVID students complete physical training with Army cadets

in the Reserve Officer Training Corps. AVID students sit side-by-side with university undergraduates in courses
ranging from philosophy to physiology, and they attend special evening seminars with university students and
non-instructional staff. A writing and seminar experience offers an opportunity for students to process and reflect
on their experiences. The three-day immersion culminates with families joining university faculty and staff in a
closing formal dinner.

MEASURING SUCCESS The Heritage AVID Program has grown from 54 students in 2006 to 172 in September
2010. A requirement of the AVID program is that students take the PSAT/NMSQT in the 10th grade and the SAT
by graduation. In order to enroll in AVID, students must take at least one AP course by the 11th grade and at least
two AP courses by graduation. As a result, schoolwide AP course completion and exam participation increased
from 158 exams in May 2006 to 475 exams in May 2010.

Results for the Heritage/University of Portland (UP) Immersion project:

e School Year 2008: Of 39 students, 30 completed UP Immersion, 25 enrolled in college and two were accepted
at the University of Portland.

e SchoolYear 2009: Of 28 students, 27 completed UP Immersion, 24 enrolled in college, three were accepted at
the University of Portland and one enrolled.

e SchoolYear 2010: Of 30 students, 24 completed UP Immersion.

CONTACT

Alex Otoupal

Heritage High School

7825 NE 130th Avenue

Vancouver, WA 98682

Tel.: 360-604-3419

Fax: 360-604-3402

E-mail: alexander.otoupal@evergreenps.org
schools.evergreenps.org/hhs/site/default.asp
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Leadership in College
Hispanic Association of Colleges

and Universities
San Antonio, Texas

PROGRAM DESCRIPTION The Hispanic Association of Colleges and Universities (HACU), through its affiliation
with Hispanic-Serving School Districts and the U.S. Army Accessions Command, is working to increase the
number of minority officers in the U.S. Army and to increase college awareness and knowledge among first-
generation minority students (neither parents nor guardians of the students have college degrees). In order

for students to fully envision pursuing a college education, they must have the opportunity to visit a university
campus, meet the administrators and talk to admission representatives. These visits can help students learn
first-hand about an institution’s admission process, financial aid policies, leadership programs such as ROTC,
and other opportunities that will help them succeed in college and in life. Unfortunately, in tight economic times,
college trips are among the first things to be cut from K-12 budgets. Another barrier to college trips is a lack of
time from counselors and school administrators to plan and implement the tours. In response to this critical need,
HACU has partnered with the U.S. Army to bring 500 local high school students over a five-day period to one of
the member colleges and universities in San Antonio, Texas.

MEASURING SUCCESS The success of the program is measured against the following quantitative criteria:

an increase in the number of low-income, first-generation minority students visiting a college; an increase in

the number of colleges visited per student; an increase in the number of applications submitted to the visited
institution; an increase in the number of students matriculated from participating high schools to the participating
institutions; and an increase in the number of students enrolled in ROTC programs. Based on the evaluations
completed, 600 students, primarily graduating seniors, have obtained knowledge not only about a local university
but also about ROTC programs; key questions to ask offices of admission and financial aid; where to look for
scholarships; and what a student must observe when visiting a university. For 550 of the 600 participating
students, this was their first time on a college campus. Five hundred of the 600 students stated that the college
admission and financial aid process seemed less intimidating. Since the visit, students have been followed as
they applied to colleges. Four hundred twenty-nine of the 600 students who visited the University of Texas at
San Antonio during this program submitted an application to the institution.

CONTACT

Jeanette Morales

Hispanic Association of Colleges and Universities
8415 Datapoint Drive, Suite 400

San Antonio, TX 78229

Tel.: 210-692-3805

Fax: 210-692-0823

E-mail: jmorales@hacu.net

www.hacu.net
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Getting Ready

The LIGHT (Leading, Implementing,
Guiding High School Transition)

Mentoring Program

Prince George's Community College
Largo, Md.

PROGRAM DESCRIPTION The LIGHT (Leading, Implementing, Guiding High School Transition) Mentoring
Program was created in 2006 at Prince George's Community College (PGCC) by the Office of Recruitment. The
program'’s goal is to assist incoming high school students and their parents with the transition from high school
to college via workshops and mentoring from enrollment services student ambassadors and recruitment staff.
The student ambassadors are currently enrolled students who assist the Office of Recruitment with recruitment
initiatives. The program reaches out to students graduating from the county high schools and is held throughout
the summer preceding fall enrollment. The prospective students and the student ambassadors work closely
together in a workshop setting to prepare for the fall semester. Workshop topics include time management,
deciphering a college syllabus, goal setting, orientation to “Owl Link” (PGCC's registration system), study skills,
note-taking skills, financial aid, high school transition, FERPA and other topics that promote success. To ensure
a smooth transition, the recruitment staff works closely with the parents on FERPA, financial aid and “letting
go.” Once the students begin their first semester, they are then transitioned into retention services programs at
Prince George's Community College.

MEASURING SUCCESS The success of this program is measured by the retention of students from the fall

to the spring semesters. This program is only meant to be a first-semester enrollment mentoring program.
Once the students are successfully in their first semester, they are moved to retention services and the faculty
mentoring program for additional support. The program has shown growth and success over the past four years.
In 2006, 19 of the 22 program participants were retained to the spring semester. In 2007, 40 of the 44 program
participants were retained to the spring semester. In 2008, there was a large increase in participants and
retention of 63 of the 82 program participants. In 2009, the college retained 44 of 67 program participants. The
2010 program currently works with 71 students.

CONTACT

Jennifer Price

Prince George's Community College
301 Largo Road

Largo, MD 20774

Tel.: 301-322-0091

Fax: 301-5683-5296

E-mail: pricejx@pgcc.edu
www.pgcc.edu
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SEO Scholars Program

Sponsors for Educational Opportunity
New York, N.Y.

PROGRAM DESCRIPTION The SEO Scholars Program is an out-of-school-time program designed to bridge the
academic divide between urban students of color and students who have had rigorous educational opportunities.
The program targets low-income public high school students who demonstrate the motivation to succeed.

The college readiness component of the Scholars Program provides rigorous academic preparation that helps
students build the core academic skills they need to gain admission to and succeed in college. Students attend
more than 600 hours of classes in critical reading, critical writing, vocabulary, grammar and mathematics.
Classes are held three Saturdays per month, plus one day each week after school, and for three weeks during
the summer. Beginning in the ninth grade, the academic components are augmented by leadership experiences
and college exploration. The services continue through to the students’ college graduation. During the 2009-10
program year, 261 high school students and 193 college students participated in the Scholars Program. In January
2010, 80 ninth-graders entered the Scholars Program Class of 2013. Members of this class attend more than 50
New York City public high schools.

MEASURING SUCCESS In 2009, the 45 SEO seniors outperformed all college-bound seniors nationally on SAT
scores at each GPA level. The 22 African American SEO seniors outperformed white college-bound seniors and
their African American peers at each GPA level, as well as all college-bound seniors nationally. All 45 students
received college admission offers; 86.6 percent received offers of admission from colleges ranked in the top
three Barron's tiers; 73.3 percent received offers from colleges ranked in the top two tiers. The students received
more than $950,000 in grants and awards for their first year of college.

In 2010, all 61 high school students received college admission offers, 93.5 percent from colleges ranked in the
top three Barron's tiers and 68.9 percent from colleges ranked in the top two tiers. The students received grants
and awards totaling more than $1.5 million for their first year of college.

Of the 45 students in the SEO Class of 2006/College Class of 2010, 42 (93 percent) participated in the college-
support component of the Scholars Program, 33 (79 percent) graduated or will graduate on time, and nine (21
percent) are expected to graduate one to two semesters late due to issues with financial aid or credits lost in
transfer.

The average cumulative GPA of all 193 SEO College Scholars as of spring 2010 was 3.12.

CONTACT

Julian Johnson

Sponsors for Educational Opportunity (SEO)
55 Exchange Place, Suite 601

New York, NY 10005

Tel.: 646-435-9572

E-mail: jjohnson@seo-usa.org
WWW.Seo-usa.org/Scholars
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SpringBoard® in all English |
and English Il Classes
Baton Rouge Magnet High School

Baton Rouge, La.

PROGRAM DESCRIPTION The SpringBoard® curriculum was chosen out of concern for the lack of minority
students in Advanced Placement classes that are offered in the 11th- and 12th-grade AP English classes at Baton
Rouge Magnet High School. The SpringBoard system integrates four essential characteristics, including rigor that
emphasizes higherorder thinking skills as well as the students’ own responsibility for their learning. Relevance is
another essential characteristic that explores real-world contextual settings and situations. Relationships enhance
the connections among students, their teachers and the academic content; and the results extend from both
student performance and increased AP enrollment and diversity. The SpringBoard curriculum fosters student
critical thinking skills that will enable all students in the 10th-grade to be successful in Advanced Placement
classes during the last two years in high school.

MEASURING SUCCESS The success of the SpringBoard program is measured by the number of students

who register for AP classes the following year. Students who would never consider taking these classes are

now enrolled for the first time. Data from the Louisiana High Stakes Testing are also reviewed. Tenth-grade
students from the 2009-10 school year are the first group of students to complete two years of the SpringBoard
curriculum. These students showed a six-point increase in critical thinking and an eight-point increase in reading.
Minority students closed the achievement gap to two percentage points in reading and three percentage points
in applying reasoning and problem solving. Although the scores did not increase significantly in other areas, there
is no achievement gap in the areas of reading, analyzing and responding to literature, and in locating, selecting
and synthesizing information; there is only a one-percentage point gap in writing competency. The SpringBoard
curriculum is responsible for closing the achievement gap with Baton Rouge Magnet High School students.

CONTACT

Nanette McCann

Baton Rouge Magnet High School
1105 Lee Drive

Baton Rouge, LA 70808

Tel.: 225-383-0520

Fax: 225-344-7413

E-mail: ngreer@ebrschools.org
brmhs.ebrschools.org
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STAC (Start Thinking About College)

University of Nevada, Reno — The Center
for Student Cultural Diversity

Reno, Nev.

PROGRAM DESCRIPTION STAC (Start Thinking About College) was launched by the Center for Student Cultural
Diversity in spring 2007 in collaboration with the Washoe County School District. The program brings seventh-
graders from all over the school district to the University of Nevada, Reno. Students attend workshops about

the benefits of earning a postsecondary degree and hear from motivational guest speakers. The objective of the
program is to expose students at a young age so they can be better prepared when entering high school and can
start planning to attend a university. STAC has served more than 3,000 students, the majority of whom are from
low-income backgrounds and are Hispanics/Latinos. STAC also works with parents, the majority of whom do not
have a postsecondary education, so they have the information they need to help their children succeed.

MEASURING SUCCESS The program'’s success is measured by Likert scale evaluations. Students evaluate the
workshops as well as the guest speakers. Parents and chaperones also take part in the survey.

CONTACT

Jose Bobadilla

The Center for Student Cultural Diversity
University of Nevada, Reno

Joe Crowley Student Union

Reno, NV 89557

Tel.: 775-784-4936

Fax: 775-682-8977

E-mail: jbobadilla@unr.edu
www.unr.edu/cscd
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Steps to Getting Ready for College

| CAN Center of Excellence
Marion, Ohio

PROGRAM DESCRIPTION The | CAN Center of Excellence provides college access services in an area with

a poverty level of 19.7 percent, free and reduced lunch rates of 60-70 percent, and households that have
college degrees averaging 11.1 percent. | CAN delivers targeted classroom programs in K-12, with the goal of
motivating and encouraging all children in the region (particularly those who are first-generation, minority and
financially in need) to stay in school, receive their diplomas and pursue postsecondary education. The program
advises students and parents on the benefits of postsecondary education and how to pay for it. Last dollar grant
assistance is provided to qualified students who have demonstrated financial need and have been admitted to a
postsecondary program of study.

Steps to Getting Ready for College targets students in the eighth-grade and follows them with individual and
group programs in each succeeding year. In a series of sessions, students see the contrast of expected salaries
and types of jobs they can expect without a high school diploma, with a diploma, and with a two-year, fouryear
and graduate degree. Using the KnowHow2GO plan, students are counseled in goal setting and the types of
courses that they should be taking. Moving into the ninth-grade, students participate in the “college justification”
program. Through the use of the KnowHow2GO program and the college.gov website, students are given a tour
of admission processes, dormitory living, use of transcripts, and the importance of extracurricular activities and
volunteerism. During the 10th-grade, students attend a series of panel discussions by college students who are
recipients of | CAN'’s Last Dollar Grants, and sessions on financial aid, grants and work-study, college applications,
essay writing, and the importance of admission testing. As 11th-graders, planning with a calendar is initiated. |
CAN conducts several six-hour intensive admission testing workshops for juniors and seniors. Juniors also receive
counseling in college searches and visits via the Internet. Sessions are conducted on FAFSA forecasting and
summer job opportunities. Seniors receive seven individual and small group sessions where they are assisted
with admission testing, FAFSA completion, admission applications, financial aid, scholarships, grants and loans.
Students have an opportunity for individual sessions to deal with problems they are encountering.

MEASURING SUCCESS The Steps to Getting Ready for College program follows students from the eighth-
grade through the 12th-grade and compiles the success rate of graduation and matriculation to postsecondary
education. Success is measured by tracking students who begin the practice in grade eight and complete it in
grade 12 as a percentage. Since the inception of the practice, the percentages have increased steadily. In the
2009-10 class, 41 percent enrolled in college.

CONTACT

Dan Burkhart

I CAN Center of Excellence

1465 Mt. Vernon Avenue

Marion, OH 43302

Tel.: 740-725-6174

Fax: 740-725-6258

E-mail: burkhart.ican@yahoo.com
www.marion.ohio-state.edu/ican
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Youth With Purpose, Inc.

Mentoring Program

Youth With Purpose, Inc.
Beltsville, Md.

PROGRAM DESCRIPTION Youth With Purpose is an afterschool support and intervention mentoring program
for at-risk ninth- and 10th-grade students, most of whom qualify for free lunches. The students remain in the
program until graduation. The specific goals are to improve academic achievement and social skills and to
enhance character. The ultimate goal is for students to graduate and go on to college. Participants in the Youth
With Purpose program meet after school and on occasional weekends for social and intellectual engagement.
The program includes mentoring, tutoring, character and self-esteem education, skill-building and financial
literacy workshops, debate, motivational speakers, chess strategies, and critical thinking discussions. Field trips
to college campuses, museums and cultural events offer opportunities for students to expand their horizons.
Community service is an important component of the program, and students are required to make regular visits
to a nearby nursing home, distribute food to homeless residents and participate in other humanitarian outreach

projects.

Youth With Purpose offers positive alternatives and support before at-risk students become alienated and involved
in drugs and gang violence. It engages students, providing a sense of belonging to achieve positive results.

MEASURING SUCCESS The success of Youth With Purpose is measured by the number of students who
graduate from high school and the number of students who attend college. The number of students who have
turned away from antisocial behavior to become productive citizens is also an affirmation of the program'’s
success. Before graduating, many students become involved in helping the school and neighboring communities.

Another measure of success is the popularity of Youth With Purpose, both in the school and in the community.
There is a waiting list to get into the program. Administrators, counselors, teachers and parents recommend
Youth With Purpose as a positive program for all students.

CONTACT

Patsy Conner

Youth With Purpose, Inc.
c/o High Point High School
3601 Powder Mill Road
Beltsville, MD 20705

Tel.: 301-572-6400 ext 357
Fax: 301-572-6481

E-mail: pconner@pgcps.org
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ISA College Prep/Acceptance

Wyandanch Memorial High School
Wyandanch, N.Y.

PROGRAM DESCRIPTION The Institute of Student Achievement (ISA) establishes small learning communities
within the school to help support the low-income student population/district toward college entry. Resources are
used to promote a positive climate for success. Fridays are College T-Shirt Day and all staff and students wear a
college T-shirt. Beginning as early as December, districtwide announcements of every student who is accepted
into college are made on the loudspeaker and via e-mail. Students submit applications on-site to a college
representative and receive an on-site acceptance. The “Finish Strong” theme encourages students to make the
choice to finish the school year to the best of their ability. After school preparation for Regents exams is provided,
DVDs and pictures around the school reflect the college visits taken over the years.

Cohorts track students from the time they enter ninth-grade to their senior year. The ISA provides data from
eighth-grade assessments that allow teachers to provide remedial instruction where students need it the most,
along with surveys that allow students and parents to provide feedback toward the curriculum, high school
graduation requirements and college plans. The school counselor provides the teachers and administration with
data that show the students’ highest Regents scores and highlight the scores that are below passing to identify
students who are in jeopardy of not graduating. ISA utilizes the data to become more aware of the students’
academic standing, and provides individual mentors to help students and parents reach their graduation and
college goals.

MEASURING SUCCESS By March 2010, more than 85 students were accepted into college and 80 percent of
the class of 2010 graduated. By January 2011, VWWyandanch predicts that 126 of 136 students will graduate, with 90
students going to a two- or a fouryear college.

CONTACT

Jamie Ruth Ward

Wyandanch Memorial High School
72 Brooklyn Avenue

Wyandanch, NY 11798

Tel.: 631-870-0468

Fax: 631-870-0474

E-mail: jward@wufsd.net
www.wufsd.net
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Kenwood Academy Brotherhood

Kenwood Academy
Chicago, .

PROGRAM DESCRIPTION The Kenwood Academy Brotherhood program seeks to help young men from the
south side of Chicago make good choices when it comes to academics, social engagement and community
involvement. It has become clear that minority men (especially African Americans and Latinos) and lowerincome
men in the Chicago Public Schools are severely less likely to graduate from high school. The challenge that the
Kenwood Academy Brotherhood faces is that many of these young men have problems outside of the classroom.
In order to help these young men in the classroom pursue higher education, the Brotherhood helps them

break through the boundaries that are found in their home environment. In order to do this, the Brotherhood
implements a program that combines the social aspects these young men face every day with the challenges
they face in the classroom.

The program is an intensive student leadership group to help train freshmen males of Kenwood Academy to
become leaders for themselves, their families, their communities and the school. The Brotherhood meets weekly
and offers activities such as open forums, tutoring, homework/class work assistance, college visits, computer
exploration, public speaking, and creative expressions through poetry, rap and short stories.

MEASURING SUCCESS The success of the program is measured, in part, by the grade point averages and
graduation rates of the Brotherhood’s young men against their peers. The in-program GPA has been consistently
between 0.7 to 1.0 points higher than the GPA for Kenwood male students who are not in the program. The
Brotherhood has also consistently graduated between 92-100 percent of its senior students on time, which

is much higher than the 38 percent of Latino and African American men who, on average, graduate from the
Chicago Public Schools. Program success is also measured by how many young men show up every Friday
afternoon. The Brotherhood meeting is purposely planned on Friday because that is a night where young

people can get into trouble. Since the second year of the Brotherhood, anywhere from 60-90 young men have
been active participants in the program in an academic year. Weekly participation is active, providing anecdotal
evidence that the Brotherhood is a success.

CONTACT

Timothy McAlister

Kenwood Academy

5015 South Blackstone Avenue
Chicago, IL 60615

Tel.: 773-383-4994

Fax: 773-535-1408

E-mail: tmcallister@luc.edu
www.kenwoodbrotherhood.org
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Take Stock in Children

Monroe County School District
Key West, Fla.

PROGRAM DESCRIPTION The overarching goal of the Take Stock in Children program is to provide opportunities
for low-income students to receive a college education. Take Stock in Children students sign contracts agreeing
to keep their grades at the A, B or C levels throughout high school, obey the code of student conduct, stay crime-
and drug-free, and meet with their mentor weekly.

All students from low-income families in Monroe County with the desire, motivation and potential to go to college
are awarded a scholarship opportunity. Take Stock in Children and the Monroe County Education Foundation
promise to pay all tuition and student fees for a fouryear college education. Students can attend any of Florida's
28 community colleges for two years, followed by two more years at any of Florida’s 11 state universities.

MEASURING SUCCESS The program’s success is measured by the number of Take Stock in Children high school
graduates who matriculate to college. In 2010, 33 seniors from the three Monroe County School District high
schools, along with their families, friends, mentors and program supporters attended the event, bringing the 10-
year graduation total for the program to 301 students who may not have otherwise attended college.

CONTACT

Jesus Jara

Monroe County School District

241 Trumbo Road

Key West, FL 33040

Tel.: 305-293-1400

Fax: 305-293-1408

E-mail: Jesus.Jara@KeysSchools.com
www.keysschools.com/projects/takeStock.asp
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Vandy Fan for a Day
Vanderbilt University

Nashville, Tenn.

PROGRAM DESCRIPTION Vanderbilt University hosts low-income ninth- to 11th-grade students, and their
families, from the greater Vanderbilt area (encompassing a four-state region) for a day. After the students
participate in small group workshops on academic, admission and financial aid issues, the day's highlight is
attending a Vanderbilt football game. Vanderbilt launched this new outreach initiative with the goal of engaging,
early on, low-income students who are excelling in their high school careers. High school counselors choose the
students, invitations are sent, and the student and his or her family are invited to attend. The purpose is to let
students and their parents realize that attending a highly selective college is possible and to help the entire family
unit become comfortable on a college campus. The purpose of Vandy Fan for a Day is to ensure that students
attend college and to instill in these families the reality that, with hard work and academic success, their children
can attend college.

MEASURING SUCCESS This initiative has led to tremendous success in an increase of applications for this
group of students. Of the students who attend Vandy Fan for a Day, 39 percent apply, and the acceptance rate
was 44 percent versus our overall admission rate of 17.9 percent for fall 2010. The yield rate for Vandy Fan for a
Day participants is 82 percent versus 40.9 percent for the entire fall 2010 freshmen class. These are students who
would have likely never applied to Vanderbilt.

Each year, attendance for this event has grown. In 2007, 27 students and their families attended. In 2008, 45
students and their families attended; in 2009, there were 53 students and their families. In 2010, the program is
completely full, with a waiting list.

CONTACT

Douglas Christiansen

Vanderbilt University

2201 West End Avenue

Nashville, TN 37240

Tel.: 615-322-2111

Fax: 615-322-6345

E-mail: douglas.christiansen@vanderbilt.edu
admissions.vanderbilt.edu/vandy-fan-for-a-day.php
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YEP Scholars Program

Education Services Foundation
Jackson, Miss.

PROGRAM DESCRIPTION Youth Employment Program (YEP) Scholars is a partnership with Operation
Shoestring, a community organization, and Lanier High School, an inner-city public high school, both serving low-
income students and families. The YEP program is provided to 11th-grade students at Lanier High School who
commit to a training program that teaches them how to look for a job, interview, dress professionally, and excel
at work and in their lives. Community partners employ the students during the summer and serve as mentors.
Education Services Foundation (ESF) assists the students in applying to and paying for college. On a regular
basis, ESF works with students on researching colleges, taking college tours, writing an essay, completing an
application, completing the FAFSA and state grant applications, and providing laundry bags of towels, sheets and
other necessities for moving into a residence hall. The program reaches students from high school through the
college transition and remains a part of students’ lives until college graduation.

MEASURING SUCCESS During 2009-10, 11 students participated in the YEP program. ESF worked with 10

of the 11 students and all 10 entered fouryear colleges and universities in fall 2010. The 2010-11 class has

18 students. Success is measured during the high school senior year by meeting the goals of completing
applications for admission and attending college tours, and in the spring by participation in FAFSA days, receipt of
award letters and other college admission activities. The true success will be measured as the students continue
through college to graduation.

CONTACT

Ann Hendrick

Education Services Foundation
2600 Lakeland Terrace
Jackson, MS 39216

Tel.: 601-321-56533

Fax: 601-321-56584

E-mail: ahendrick@esfweb.com
www.esfweb.com
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Canton Early College High School

Stark Education Partnership
Canton, Ohio

PROGRAM DESCRIPTION In 2005, the Canton City Schools (CCS), Stark State College of Technology (SSCT),
Canton Professional Educators Association (CPEA) and the Stark Education Partnership (SEP) came together to
found Canton Early College High School (CECHS). With only 12.5 percent of its adults with a bachelor’s degree
or higher and 78 percent of its students living in poverty, Canton's poorest neighborhoods needed a compelling
example that college is possible. From the onset, CECHS was envisioned not just as a school but also as a
culture-shifting proof-point for the community.

The target audiences are low-income, minority, low-performing, first-generation college-going students. CECHS
partners are fully committed to the goal of both a high school diploma and an associate degree for each student
at the end of four years. When the inaugural class graduated in 2009, 32 students had succeeded in meeting
this goal. This meant that 53 percent of CECHS graduates earned an associate degree compared to 33 percent
at other early colleges in Ohio and 10 percent nationally. Another 28 earned between 21 and 59 hours of college
credit. The remaining students had returned to regular high school or had left the district. Even for those who had
returned to regular high school, the results were impressive. Ninety-one percent of all the inaugural class had
graduated high school on time. In 2010, a second class graduated with 31 students earning associate degrees
and another 31 with between 15 and 59 hours of college credit.

MEASURING SUCCESS SSCT and CCS conduct ongoing formative evaluation by monitoring and measuring
student progress toward earning high school and college credit. On behalf of CCS, SEP conducts summative
evaluations by measuring outcomes associated with the primary goal of 100 percent of all students with an
associate degree and high school diploma. Using SSCT and CCS data, student results are disaggregated on
the basis of gender, race, poverty, performance and first-generation college-going status. Students returning to
regular high school are tracked for on-time graduation relative to college hours earned.

Graduates are surveyed on their plans to complete associate degrees or to continue for bachelor’s degrees. Last
year, CCS instituted the National Student Clearinghouse Student Tracker System, which will enable further college
enrollment and completion tracking.

CONTACT

Joseph Rochford

Stark Education Partnership
400 Market Avenue North
Suite B, Plaza Level

Canton, OH 44702

Tel.: 330-452-0829

Fax: 330-452-2009

E-mail: rochford@edpartner.org
earlycollege.ccsdistrict.org
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Center for Academic Transitions
Palo Alto College

San Antonio, Texas

PROGRAM DESCRIPTION The Center for Academic Transitions (CAT) at Palo Alto College provides
comprehensive services to help students in the following areas: transferring to fouryear institutions, graduating
with degrees, connecting with the college through alumni services and/or finding employment. All areas have
the common challenge of student use of services and seek to accomplish the common goal of helping students
make the transition successfully. For assisting students in transferring, the effective practices include continued
development of partnerships with fouryear institutions, joint admission agreements, dedicated transfer advisers
and yearround events such as thematic major months. The effective practices of the graduation initiative include
receiving, reviewing and processing degree audits and academic plans for students with more than 45 credit
hours. This initiative includes an outreach component that involves contacting students eligible for or close to
graduation. In an effort to assist students in obtaining employment, CAT offers résumé, interview skills, financial
planning and etiquette workshops. The career and job placement portion of the center also provides employer
panel and employment site visit events for students. The target audience at Palo Alto included more than 9,000
students for fall 2010. Approximately 66 percent of the students at Palo Alto were Hispanic, with an average age
of 24. Over half of the student population receives the Federal Pell Grant and almost three quarters of the student
population receive some form of financial aid. Finally, a large percentage of the students are considered to be the
first in their families to enroll in college.

MEASURING SUCCESS The overall transfer rate for students at Palo Alto is 18.9 percent, and the percentage

of students enrolled in Texas senior institutions within six months of graduation is 20.3 percent, compared to

a benchmark of the overall Alamo college rate of 17 percent. The average transfer rate for Hispanic students in
Texas is 8.9 percent, and is 38 percent at Palo Alto College. In 2008-09, CAT worked with 29 institutions to create
partnerships and articulation agreements. In 2009-10, those partnerships increased by 28 percent to include 40
institutions. CAT also has a strong partnership with the University of Northern lowa. Fourteen students began at
Northern lowa this fall; more than 140 students participated in the program since fall 1998, with a graduation rate
of 83.9 percent. Through the Palo Alto College Graduation Initiative, CAT increased the number of degrees and
certificates awarded to students from 712 in 2009 to 1,296 in 2010, an increase of 82 percent. Finally, in 2008,
20.7 percent of Palo Alto graduates were employed within six months of graduation and 32.4 percent of technical
students were employed within six months of graduation. In 2010, 12 résumé workshops and six interview skills
workshops were held.

CONTACT

Robert Garza

Palo Alto College

1400 West Villaret

San Antonio, TX 78224

Tel.: 210-486-3119

Fax: 210-486-3932

E-mail: rgarza@alamo.edu
www.alamo.edu/pac/htm/new/current/services/cat/default.aspx
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College Life 101

University of Nevada, Reno — The Center
for Student Cultural Diversity

Reno, Nev.

PROGRAM DESCRIPTION College Life 101 (CL 101) is a retention and support program designed to help students
graduate. It is comprised of three main components: weekly meetings with an adviser, mid-term progress reports
and required volunteer hours. The target audience of College Life 101 is college students who self-identify as
being low income and first generation, and each component of the program has been designed to meet the
unigue challenges of these students. Low-income students require special assistance to overcome obstacles that
wealthier students may not encounter. Some of their unique challenges include absence of material and emotional
resources, unstable family life, the politics surrounding immigration, and unpreparedness caused by under
resourced public schools. College Life 101 offers services to address these issues to help students persist in their
course work, graduate with a fouryear degree, and achieve a future of prosperity and stability.

MEASURING SUCCESS The success of College Life 101 is measured by program retention rates and successful
academic interventions. The Fall 2009 CL 101 cohort consisted of 192 students, with 182 (95 percent) retained

or graduated for spring 2010 and 174 (91 percent) retained or graduated for fall 2010. A total of 10 students in the
program graduated from the university in the 2009-10 academic year. The average cumulative GPA for CL 101
students is 2.88. The Fall 2010 College Life 101 cohort currently is 296 students, a 54 percent increase over last year.

Of the 186 interventions conducted in fall 2009, 131 (63 percent) were successful, as defined by the students
improving their grades to above a C- by semester’s end or by dropping the course before the final drop date. Of
the 143 interventions conducted in spring 2010, 96 (67 percent) were successful.

Program success is also measured by a survey conducted the first week of the fall semester each year and by
the number of students entering the program through student referrals. The director reads the responses, and
if there are ways that the program can be changed to improve its effectiveness, steps are taken to change the
program. The student referral rate is measured as part of the intake interview for the College Life 101 program.

CONTACT

Christopher Barry

The Center for Student Cultural Diversity
University of Nevada, Reno

Joe Crowley Student Union

Reno, NV 89557

Tel.: 775-682-8943

Fax: 775-682-8977

E-mail: chrisbarry@unr.edu
www.unr.edu/cscd
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College Persistence Program

College Forward
Austin, Texas

PROGRAM DESCRIPTION The College Persistence Program supports low-income and first-generation college
students who have a proven record of achievement in the College Forward program. Program students face
tremendous financial, social, academic, cultural and emotional barriers to college persistence and graduation.
With oversight from a full-time College Persistence Program manager, eight full-time AmeriCorps College
Persistence coaches work one-on-one with students to provide academic and student support services
throughout the four to six years the students attend college, including:

Transition support: introduction to college life, registration, housing

Academic mentoring: course selection, college road map, study skills and test-taking

Financial aid counseling: individualized intervention and advocacy

Campus engagement: club and activity guidance, AmeriCorps and service opportunities

Peer networking and leadership: reunions, online networking and the Collegian Leadership Council

O o1 £ E N

Career development: internships, résumé/interview workshops and job hunting guidance

MEASURING SUCCESS The performance measures include:

1. The number of seniors accepted to college who enroll in college within 12 months of high school graduation.
Last year, 89.5 percent of seniors from the class of 2009 (198 out of 221 students) enrolled in college within
12 months of their May/June 2009 graduation. Thus far, 87.7 percent of seniors from the class of 2010 (285 out
of 325 students) have enrolled in college.

2. The number of students who enrolled in college and have persisted in college. At the end of the 2009-10
school year, 86 percent (389 out of 453 students) who enrolled in college also persisted in college. (This
represents the percentage for all students, regardless of what year they graduated from high school.) College
enrollment data are tracked through the National Student Clearinghouse. Persistence is measured from first to
second year, second to third year and third to fourth year. In the last year, these numbers were 83.8 percent,
86.2 percent and 90.4 percent, respectively.

3. Retention of AmeriCorps College Persistence coaches. College Forward has one of the best retention
records for AmeriCorps members nationwide and was selected as one of the 52 most innovative AmeriCorps
programs this year. Since the beginning of the program, College Forward has maintained 100 percent of the
AmeriCorps members who serve as College Persistence coaches.

CONTACT

Sara McCabe

College Forward

PO. Box 142308

Austin, TX 78714

Tel.: 512-879-0065

Fax: 512-452-4848

E-mail: smccabe@collegeforward.org
www.collegeforward.org
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College Success Program

Bottom Line
Jamaica Plain, Mass.

PROGRAM DESCRIPTION By acting as a parent, counselor and mentor, Bottom Line offers low-income and
first-generation students the support that a wealthier student with college-educated parents typically receives. In
the College Access Program, counselors help high school seniors navigate every step of the application process,
including researching schools, writing essays and applying for financial aid. Counselors build a strong relationship
with each student during individual meetings. WWhen acceptance letters arrive, they help students select a suitable
college. After college decisions are made, students who go on to attend specific local colleges are invited to

join the College Success Program. As a first step to success, rising freshman participate in summer transitional
programming. When students arrive on campus, Bottom Line becomes a financial aid advocate, academic adviser,
career counselor and mentor. Support is offered to students in four areas: degree, employability, aid and life
(DEAL). Bottom Line offers guidance for up to six years or until a degree is earned. The strong relationships that
counselors maintain with students enable them to resolve problems and help the students achieve success. With
this method, 73 percent of the program’s college students graduate within six years, approximately the same rate
as their wealthier peers.

MEASURING SUCCESS Since its founding, 98 percent of the program'’s high school seniors have been accepted
to at least one college and 73 percent have graduated from college in six years or less. Short-term success is
measured via campus visits, phone calls, e-mails and surveys when students arrive on campus. Information
about each student’s financial aid, grades, credits, employment and general well-being are regularly updated

in a database, which allows for easy reporting. As part of the program model, Bottom Line conducts a formal
diagnostic twice a year to resolve any problems students are having in the degree, employability, aid and life
categories.

According to a study conducted by a doctoral candidate at the Harvard Graduate School of Education, students
who participate in Bottom Line's College Success Program are up to 43 percent more likely to graduate than their
peers. The results of this evaluation demonstrate the success of Bottom Line's programs and the organization's
progress toward reaching its goals.

The results of a 2008 survey showed that 92 percent of College Success Program graduates obtained full-time
positions within six months of graduating. Of the alumni who graduated more than two years earlier, 90 percent
were earning over $30,000 per year, more than most of their families earned only several years earlier.

CONTACT

Mike Wasserman

Bottom Line

500 Amory Street

Jamaica Plain, MA 02130
Tel.: 617-524-8833

Fax: 617-524-9559

E-mail: mike@bottomline.org
www.bottomline.org
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Developmental Education Academy

California State University, Dominguez Hills
Carson, Calif.

PROGRAM DESCRIPTION Not only do many California State University, Dominguez Hills (CSUDH) students

face complex challenges in preparing for college-level work, once at CSUDH they are required to achieve college-
level proficiency in math and English within two semesters or face the possibility of being disenrolled. The
Developmental Education Academy is designed to permanently increase institutional capacity to dramatically

shift the number of students achieving success in their first two years so that they will remain on track to degree
completion. CSUDH accomplishes this through collaboration among instruction, wide-ranging staff development,
comprehensive student success services, the implementation of best practices and the integration of a new early
warning system.

MEASURING SUCCESS The Developmental Education Academy evaluates its effectiveness in achieving the
following four objectives:

1. A minimum of 70 percent of all students entering the Academy who need math remediation will successfully
complete their remediation requirements within one year.

2. A minimum of 75 percent of all students entering the Academy who need English remediation will
successfully complete remediation requirements within one year.

3. Given enhanced advising, tracking and student support initiatives, 70 percent of first-time freshmen entering
the Academy will be in good standing by the end of the first year.

4. A matched sample of freshmen nonparticipants will be used to gauge the impact of the Academy at the end
of fall 2008, 2009 and 2010 and the end of spring 2009, 2010 and 2011 by comparing: developmental education
course completion, grade point average, attrition, academic standing and probation rates.

While the fall 2008 cohort and the rest of the freshman class showed significant differences in academic
preparation, they were on par after year 1 and year 2. The Academy was instrumental in keeping the cohort
on pace with their betterprepared peers. The grade point, SAT, and entry-level math and English averages for
Academy students all showed improvement.

The fall 2009 cohort was on par with their peers after the first semester, with a 90 percent retention rate.
Academy students boasted a 3.57 grade point average and completed at least 18 units, far surpassing their
counterparts. The first-year retention rate stands at 89 percent and the grade point average and units completed
continue to surpass the general population.

CONTACT
William Franklin
California State University, Dominguez Hills
1000 East Victoria Street
Carson, CA 90047
Tel.: 310-243-2828
Fax: 310-243-2828
E-mail: wfranklin@csudh.edu
www.csudh.edu
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First Year Experience

California State University, Fresno
Fresno, Calif.

PROGRAM DESCRIPTION First-generation students at California State University Fresno who are not judged
proficient in either math or English are placed in a four course, general education-based learning community in
the fall semester (or five courses in the spring semester). Several of the courses are writing intensive, and the
faculty integrate their courses around a common theme. Students participate in a leadership development short
course, are provided mentors and engage in a community-based service learning project of their choosing. The
goals of the First Year Experience (FYE) program include preparing students for college-level work in math and
English, helping them successfully transition from high school to college, involving them in the larger community,
preparing them to be student mentors for the subsequent year’'s FYE program, and increasing the likelihood they
will persist to graduation.

MEASURING SUCCESS FYE measures of effectiveness include the number of students completing remedial
work, the students’ GPAs compared to a cohort of similar students, the first-year retention rate and the number
of students who become mentors in subsequent years. During the first semester, FYE student grades and
first-term retention were equivalent to those in their cohort. In the second semester, FYE students earned
higher GPAs and had a higher percentage on the Dean’s List or the President’s List. The percentage of FYE
students in academic trouble was lower. A full report can be found at:
http://www.csufresno.edu/irap/research/documents/2010/fye_and%?20_asc_progress.pdf.

While all of the high-impact educational practices being used in the program exist elsewhere on campus, FYE
is the only program that has integrated all of them. Thus, it is the sum of all of these practices that is innovative.
Students truly appreciate the work that is being done on their behalf and have committed to working hard to be
successful as well as making an effort to give back.

CONTACT

Colleen Torgerson

California State University, Fresno

5200 North Barton, MS ML 48

Fresno, CA 93740

Tel.: 559-278-0340

Fax: 559-278-0045

E-mail: colleent@csufresno.edu
www.csufresno.edu/academics/firstyear
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Husky Promise

University of Washington
Seattle, Wash.

PROGRAM DESCRIPTION The Husky Promise is a guarantee to \Washington state students from low-income
and lower-middle-income families that finances will not deter them from reaching their goals and realizing their
potential if they are admitted to the University of Washington (UW). With the Husky Promise, UW promises

to cover the cost of tuition for qualified students who otherwise could not afford to attend. Tuition for students
eligible for the Husky Promise will be covered first by federal and state grants such as the Pell Grant or
Washington State Need Grant. If a student’s eligibility for these programs does not equal the full cost of tuition,
the University of Washington will make up the difference with institutional grants or scholarships. To be eligible for
a Husky Promise, the student must:

e Be a\Washington state resident.

e Be eligible for the Pell Grant or Washington State Need Grant Program. (Currently, the Washington State Need
Grant program funds students with family incomes at or below 70 percent of the state median family income.)

e Submit the Free Application for Federal Student Aid by the priority deadline and enroll full time.

MEASURING SUCCESS The success of the Husky Promise program is measured by the growth in admission
of low-income and lowermiddle-income students. When Husky Promise started in 2007-08, 5,680 students
qualified for the program. In 2010-11, an estimated 7800 students will qualify for Husky Promise — an increase
of 37 percent. The economic downturn and changes to the federal family contribution formulas have increased
the Husky Promise population, but the existence of the program has raised awareness of UW accessibility and
encouraged students to enroll and continue to attend.

The percentage of eligible Pell recipients at the University of Washington is monitored. In 2007-08, UW had
approximately 22 percent Pell-eligible undergraduates at its three campuses. In 2009-10, the projection of Pell-
eligible undergraduates is 29 percent.

CONTACT

Kay Lewis

University of Washington

PO. Box 355880

Seattle, WA 98195

Tel.: 206-543-6107

Fax: 206-685-1338

E-mail: sklewis@uw.edu
www.washington.edu/huskypromise
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Onward College Support Program

Harlem Educational Activities Fund
New York, N.Y.

PROGRAM DESCRIPTION Onward is the college support component of the Harlem Educational Activities
Fund (HEAF) academic and youth development program. Its goal is to provide first-generation college students
with the social, emotional and community support needed to successfully transition to college and obtain

an undergraduate degree. HEAF cultivates the expectation that students will go to college and graduate,

and Onward offers students the tools and support to do so. Nearly 90 percent of HEAF students are African
Americans or Latinos and come from neighborhoods of extreme poverty and high crime, drug use, and
unemployment. The vast majority of Onward students have never had a family member attend college, and 80
percent are from immigrant families.

Onward begins preparing high school students for the college transition through such programs as the yearlong
Senior Seminar and end-of-year Senior Retreat, where students discuss their expectations of college and how
they may differ from reality, and receive college and financial counseling. The Onward program coordinator
remains in contact with students throughout their college education, providing advice, encouragement and
interventions when students are struggling or at risk of dropping out. Onward connects students to the HEAF
community through college student conferences, service and volunteer opportunities for college students and
alumni, and social networking sites. Onward facilitates career advancement through such programs as HEAF
Fellows, where top-performing HEAF college juniors and seniors visit companies in New York City to conduct
informational interviews and explore professional opportunities.

MEASURING SUCCESS HEAF measures the success of the Onward program by the percentage of students
who graduate from college within six years or less, as well as the percentage of HEAF college students who
continue their relationship with HEAF through service, participation in Onward programs or visits to HEAF.

The college graduation rate within six years for HEAF students is 95 percent. Of those, 35 percent pursue a
postbaccalaureate degree. Since 2006, 90 percent of HEAF's college students continued their relationship with
Onward, 85 percent took part in HEAF programming, and 53 percent took part in Onward volunteering or service

projects.

CONTACT

Danielle Moss Lee

Harlem Educational Activities Fund, Inc.

2090 Seventh Avenue, 10th Floor

New York, NY 10027

Tel.: 212-663-9732

Fax: 212-663-9736

E-mail: dmlee@heaf.org
www.heaf.org/index.php?option=com_content&view=article&id=17&Itemid=90
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Professional and Academic

Support System

Hispanic College Fund
Washington, D.C.

PROGRAM DESCRIPTION The mission of the Hispanic College Fund (HCF) is to develop the next generation of
Hispanic professionals by providing Hispanic high school and college students from families of low-socioeconomic
status with the vision, resources and mentorship needed to become community leaders and achieve successful
careers. HCF's high school to career pipeline begins in the ninth grade with the Hispanic Youth Institute and
continues through college with HCF's Professional and Academic Support System (PASS). The goals of PASS are
to increase the number of Hispanic college graduates, expand their personal and professional networks, boost
college retention rates, and prepare students to strategically pursue graduate school. PASS provides support

in the form of scholarships, monthly personal development e-mails, mentoring opportunities, and connections

to community and corporate leaders. PASS promotes on-campus engagement and involvement in academic
research opportunities, cocurricular activities, on-campus jobs and work-study, and relationships with faculty

and peer mentoring. PASS serves Hispanic students enrolled in institutions of higher education. Of the 494
scholarship recipients for the 2010-11 academic year, 52 percent were first-generation college students, with an
average household income of $30,800. PASS recipients are primarily enrolled in science, technology, engineering,
math, health care and business-related majors.

MEASURING SUCCESS HCF measures the success of its program by evaluating whether students have
internships or jobs that advance their careers, have expanded their personal and professional networks,

have mentors to further their careers, graduate from college with a bachelor's degree, enter the workforce

with a professional job or strategically pursue a graduate education, and serve their respective communities.
HCF conducts online surveys and written questionnaires regarding the efficiency and effectiveness of PASS.
Surveys show that 82 percent of HCF scholars find the information provided in HCF newsletters and other
communications useful; 64 percent of the students agree that their GPA increased as a result of being an HCF
scholar. Overall, 93 percent of HCF scholars report that they plan to graduate on time, a significant increase to the
51 percent of Hispanic students nationwide who graduate on time. Finally, 67 percent of the students agree that
they volunteer more as a result of being an HCF scholar. HCF also administers the Motivating Undergraduates

in Science and Technology (MUST) Project for NASA. MUST demonstrates the success of the PASS workforce
placement and graduate degree attainment in the STEM fields. Of the MUST graduates to date, 45 percent
matriculated to aerospace or STEM graduate schools, 25 percent acquired jobs in aerospace or STEM industries,
and 18 percent continued to work with NASA.

CONTACT

Lindsay Bernsten

Hispanic College Fund

1300 L Street, NW

Suite 975

Washington, DC 20005

Tel.: 202-296-5400

Fax: 202-296-3774

E-mail: lindsay@nhispanicfund.org
www.hispanicfund.org/program-overview
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Project IGNITE

West Virginia University at Parkersburg
Parkersburg, W.Va.

PROGRAM DESCRIPTION Because the required mathematics course, Math 107, Technical Math, was an
obstacle for students majoring in the AAS in Welding program, West Virginia University at Parkersburg developed
a new program that would incorporate the 35 competencies from Math 107 into three welding courses. The
name of the program is Project IGNITE (Infusing GeN-ed Into Technical Education). The innovative technique
infuses the mathematics competencies directly into the welding course work. The primary approach is project
based, hands-on and interdisciplinary. For example, this year students are learning the math concepts while
building a trash dumpster that will be donated to the county. As they build the dumpster, the students apply their
welding skills while concurrently learning about volume, weight, measurements, angles, proportions and other
math skills. This relevant and engaged approach anchors learning and promotes retention of information and a
successful mathematics experience. After passing the test, students are given credit for Math 107.

MEASURING SUCCESS Students must take an end-of-course test developed by the mathematics faculty to
ensure that they have successfully learned all the mathematical competencies for Math 107 Technical Math. This
summer, a cohort with the “infused” approach for mathematics had a pass rate of 72 percent, much higher than
the 50 percent pass rate for students enrolled in Math 107

CONTACT

Rhonda Richards

West Virginia University at Parkersburg
300 Campus Drive

Parkersburg, WV 26104

Tel.: 304-424-8242

Fax: 304-424-8243

E-mail: rhonda.richards@mail.wvu.edu
www.wvup.edu
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Purdue Promise

Purdue University
West Lafayette, Ind.

PROGRAM DESCRIPTION Indiana identifies as Twenty-first Century Scholars low-income, largely first-generation
sixth-, seventh- and eighth-grade students who commit to good citizenship and high school graduation. Purdue
Promise is a financial and personal support program for eligible Twenty-first Century Scholars attending Purdue
University. By combining financial aid and focused academic and social support, Purdue Promise helps students
in completing a baccalaureate degree. These students (each with a total annual family income of $40,000 or less)
receive state, institutional funding and Federal Work-Study that meet their full financial needs.

Purdue Promise was created as a response to the Twenty-first Century Scholars low college completion rates and
research demonstrating that income-restricted and first-generation students greatly benefit from a combination of
aid and support programming designed to their specific needs. Purdue Promise offers four years of assistance. In
order to receive the funds, students sign a participation agreement and are actively involved in support activities
that include a learning community, orientation, mentoring, tutoring, social events, and a one- or two-credit course
every year taught by program staff. The first-year course focuses on orientation, the second on purpose and
connections, the third on employment preparation, and the fourth on reflection, application and life skills. An
academic success component pairs students on academic probation with a trained student leader who guides
the student through a structured improvement process.

MEASURING SUCCESS Purdue Promise measures success with:
e Pretest

— First-year students take the pretest with a post-registration day survey in the summer (Qualtrics)
— All other years take the pretest at the beginning of the fall semester (Qualtrics)

e Student readiness inventory taken in the first-year experience class

e End-of-semester focus groups

e End-of-year posttest (Qualtrics)

e (Grades

e Retention rates

e Graduation rates (2012 will be the first cohort to graduate)

CONTACT

Yvonne Smith

Purdue University

128 Memorial Mall Drive

West Lafayette, IN 47907

Tel.: 765-494-2329

Fax: 765-496-6752

E-mail: ynsmith@purdue.edu
www.purdue.edu/sats/purduepromise
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Student Transition

Empowerment Program

George Mason University
Fairfax, Va.

PROGRAM DESCRIPTION The Student Transition Empowerment Program (STEP) is intended for first-generation
college students and students from historically underrepresented populations in the state of Virginia. STEP

is an intensive academic empowerment program designed for first-year students to enhance their scholastic
and interpersonal growth as they transition to college. STEP enables students to experience residential life,
enroll in two general education courses, participate in community building experiences and connect with key
administrators during a five-week summer session.

STEP staff consists of student-mentors, faculty advisers, an empowerment seminar instructor and program
coordinators. The students are assigned a faculty adviser and a mentor who meet with them weekly throughout
the summer semester. During the fall semester, STEP students are enrolled in a section of University 100:
Transitions (one credit) as a cohort, which furthers their transition to college. By participating in this course,
students continue to receive the support of the program as they acclimate to a full course load and engage in
cocurricular activities with the remainder of the freshman class.

MEASURING SUCCESS STEP measures the success of the program with quantitative methods that include the
comparison of first-year retention rates and cumulative GPAs. Students also complete a survey that contains both
guantitative and qualitative items regarding various components of STEP.

Each STEP cohort has consistently obtained higher retention rates than their fellow first-year students.

Comparing GPAs is challenging because the STEP cohorts are minimally six credits ahead of their counterparts
through their participation in STEP. Students in the 2010 cohort completed a revised survey and were asked: “To
what extent did STEP help you deepen your understanding of college academics, college resources and personal
transition?” On a scale of 1-5, the overall rating was 4.7. At the end of the summer semester, students are also
required to write an essay describing their experience and what they have learned through STEP In a written
survey, the 2010 cohort overwhelmingly reported that their interactions with one another, mentors and faculty
advisers were the most influential factors in their satisfaction with STEP

CONTACT

Joya Crear

George Mason University
4400 University Drive
Fairfax, VA 22030

Tel.: 703-993-2700

Fax: 703-993-4022
E-mail: jcrear@gmu.edu
odps.gmu.edu/step
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Summer Intervention Program

University of Pittsburgh
Pittsburgh, Pa.

PROGRAM DESCRIPTION The University of Pittsburgh Summer Intervention Program is targeted to
underrepresented diversity award scholarship recipients who are at risk of falling below a 3.0 GPA, the cumulative
GPA required to retain an academic scholarship at the University of Pittsburgh. By providing the financial support
to take a summer course, these students are more likely to repeat a failed course or take a new course to improve
their GPA, retain their diversity scholarship award, and continue their education at the University of Pittsburgh.

MEASURING SUCCESS In summer 2008, 28 rising sophomores and juniors were at risk of losing their

university scholarship. After taking summer courses:

e Twenty-four students increased their GPAs.

e Nineteen students who improved their GPAs but still fell below the required 3.0 GPA received a one-time
provisional award of their scholarships for the fall 2008 term.

e Seven students who had above a 3.0 after the summer term received their scholarships for the entire 2008-09
school year.

e Qverall, 26 of the 28 students renewed their academic scholarships for the fall term.

In the summer of 2009, 23 rising sophomores and juniors were at risk. After taking summer courses:

e Fifteen students increased their GPAs.

e Five students who improved their GPAs but still fell below the required 3.0 GPA received a one-time
provisional award of their scholarships for the fall 2009 term.

e Fight students who had above a 3.0 after the summer term received their scholarships for the entire 2009-10
school year.

e Qverall, 13 of the 23 students renewed their academic scholarships for the fall term.

In the summer of 2010, 30 rising sophomores and juniors were at risk. After taking summer courses:

e Twenty-four students increased their GPAs.

e Seven students who improved their GPAs but still fell below the required 3.0 GPA received a one-time
provisional award of their scholarships for the fall 2010 term.

e Fifteen students who had above a 3.0 after the summer term received their scholarships for the entire 2010-11
school year.

e Qverall, 22 of the 30 students renewed their academic scholarships for the fall term.

CONTACT

Breanne Caution
University of Pittsburgh
4227 Fifth Avenue
Pittsburgh, PA 15260
Tel.: 412-624-0758

Fax: 412-648-8815
E-mail: bcaution@pitt.edu
www.pitt.edu
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Summer START

North Carolina State University
Raleigh, N.C.

PROGRAM DESCRIPTION Summer START is designed to give students a head start in making a seamless
academic and social transition from high school to college. For five weeks, students attend an array of structured
(tutoring, classes) and voluntary (cultural events, service learning projects) activities. Small class sizes and top
instructors give START students an opportunity to strengthen their academic skills while developing support
networks and familiarizing themselves with the campus resources and the local community. The participants are
largely African American, first-generation students from low-socioeconomic areas. Summer START is comprised
of four cohorts: student-athletes, international students, students in STEM majors and participants in North
Carolina State University's Transition Program. While living together on campus, these cohorts are involved in
three different curricula that provide up to seven credit hours. The student-athlete and Transition Program cohorts
are enrolled in linked humanities courses to foster increased reading comprehension and writing competencies.
In order to gain full admittance to NC State University, the international cohort is required to successfully
complete courses in ESL and U.S. culture. The STEM students are selected by identifying North Carolina high
schools where the average grade achieved by all UNC enrollees from that high school is below a C in either

first math or first science. These students are placed in select math and science courses designed to enhance
success in their calculus-based majors.

MEASURING SUCCESS The assessment of Summer START is based on two objectives: to increase academic
success of the participating students (by comparison to a cohort of similar students) and to enhance the social
success of the participating students.

In measuring academic success, the focus is to show that participants have improved their academic
performance. These improvements are reflected in higher mean grade point averages, credit hours passed after
two semesters and higher fall-to-fall retention rates. The outcomes are assessed by constructing a comparison
cohort and, with the use of university data sets, comparing the academic performance of participants (grade point
average, credit hours completed and enrollment/retention data) with the comparison cohort.

Social success is measured by participant satisfaction with their preparation for college, by their feeling of
comfort at NC State University and by their involvement in campus life outside of the classroom.

CONTACT

Owen Hooper

North Carolina State University
PO. Box 7404, NCSU Campus
Raleigh, NC 27695

Tel.: 919-513-1212

Fax: 919-513-1207

E-mail: obhooper@ncsu.edu
www.ncsu.edu/summer/start
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